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1. Summary  

 

The Project RoMigSc has been implemented with success up to the present point. As ch. 9 

demonstrates in detail, all performance indicators have been achieved and mostly over 

achieved. 

All WP have developed the activities foreseen at this point in full to quality standards, among 

them a rich compilation of national research reports (261 p) and a summary report of 191 p, 

which includes detailed descriptions of 43 good practices, methodological principles of 

intervention and policy recommendations on local, national and European level. 

Guidelines and materials for teacher and volunteer training have been developed and  piloted, 

including a virtual E-Classroom. The project has been widely disseminated through networks, 

Print and Social Media. National Seminars reached out to a high number of stakeholders. 

Some key indicators of quality and acceptance of the main concept and products include: 

Acceptance of the programme developed among the target group (results of participant 

survey): 

• The overwhelming majority of participants of the teacher and volunteer training feel 

that the participation in the programme has enhanced their understanding of the topic 

(ch. 4).  

• Participants rate the quality dimensions at values of 3.4 to 3.8 on a scale between 1 and 

4. 

Quality of Project Process 

The collaboration within the project has been rated positively by the partners in 3 process 

quality surveys.  

• More than 70% rated the general management quality as “very good”.  

• Also the “inspiration from results” has been rated positively to a level of up to 90%. 

• Points for improvement were the organisation of the virtual collaboration and the 

punctuality of delivery of contributions.  

The report at hand discusses the quality framework of the project (ch 2). An overview of the 

main products follows (Ch 3). Ch. 4 summarises the feedback on the programme testing up to 

now.  Ch. 5 reports the current state of the Advisory Boards. 

Ch 6 summarises the results of the process quality self-evaluation by partners. 
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Ch. 7 gives an overview of the quality work implemented as a consequence of shortcomings 

identified. Ch 8 presents an overview of the general model of intervention in graphical format. 

Ch 9 discusses the current state of the indicator framework, incl. an assessment of assumptions 

and risk at present. Ch 10 concludes the report with the overall conclusions and 

recommendations.   

Ch. 14 presents the main conclusions of the evaluation in a SWOT format along with 

recommendations for the further exploitation of results and lessons learned for future projects. 

2. General Approach of the Quality Assurance (Internal Evaluation) in the Project 

RoMigSc  

The aim and scope of the quality assurance internal evaluation of the „Inclusion of Roma and 

Migrants in Schools: Trainings, Open Discussions and Youth Volunteering Activities” 

(RoMigSc) project is one of a continuing internal self-evaluation of the project according to 

the quality criteria mentioned in the application. 

The project collects information and exchange knowledge about international practices of 

integration of Roma and migrant children in schools as well as related volunteerism, develops 

intellectual outputs based on this knowledge and the discussion of innovative ways to 

synthesize and use this knowledge. It designs teacher trainings and volunteer trainings, learning 

platforms and other material and evaluates these, resulting in a fine-tuning of intervention and 

outputs. The project therefore has a strongly developmental focus. Consequently, also the 

internal evaluation and quality assurance within the project must have a highly formative and 

developmental approach. Therefore the main criterion for IE&QA is to support the self-

reflection of the project partners during the development process, collect and feedback 

information and knowledge useful for this development and to provide the IE and QAs own 

feedback and expert assessment as a contribution to the development. In addition to this, the 

information will be used to keep the external expert audience informed about the main 

outcomes and process of the project.  

Methodologically this approach is based on concepts of utilization focused evaluation (Patton, 

M.Q.: Developmental Evaluation – Applying Complexity Concepts to Enhance Innovation and 

Use, London 2011) and Action Research (particularly the “critical friend approach of Fricke 

(Fricke 2007), but also a quite classical PCM approach of stimulating reflection and continuing 

improvement during the project. For a full discussion of the approach taken, see WP 8 O 1 

»Methodological Guideline«. 

These stages are not mutually exclusive separate stages. The quality assurance approach taken 

includes micro-cycles of reflection aimed to enhance the reflectivity and quality of the work in 
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every phase and to make sure that potential improvements are identified at any time and useful 

corrections are made on a continuing basis rather than only at the end of the implementation. 

Means to implement this reflection include: 

 Real-time collection and systematisation of relevant data and information based on 

the Base Camp project management and monitoring software 

 Feedback by the partner responsible for quality assurance and all partners to all 

relevant project developments and product drafts 

 Survey of Process Quality and suggestions for improvements and assessment of risks 

after each partner meeting 

 High intensity and quality of communication among partners 

 Explicit and transparent decision making by all partners 

 Inclusion of key stakeholders on critical stages of the project, among other formats 

through National Advisory Boards 

The application of „RoMigSc” has already developed a clear and concise schedule of the 

activities. 

The first phase of the project involves a research phase (WP 2) resulting in identification of the 

state of the art of Roma and migrant children integration in schools and related good practices 

as well as the needs and perspectives of the main stakeholders of the topics, as identified 

through focus group research.  

The partner responsible for the quality assurance has cooperated with the O1 and O2 leaders 

in designing an appropriate methodology for researching the stakeholders and end end-users 

needs. 

The quality assurance cooperated with the respective WP leaders to design questionnaires and 

grids of guiding questions for getting feedback from stakeholders and end-users on the 

technical and pedagogical merit of the tool drafts within the National Advisory Board meetings 

as well as additional surveys of appropriate target groups as needed.  

In order to make the outcomes of this work program measurable, this paper will discuss the 

current state of the set of indicators for the achievement of the aims of the project, which has 

been presented in p. 131ff of the application.  

As mentioned the formative internal monitoring and evaluation of the project has a strong 

formative and developmental focus. This can work out only in a cooperative collaboration with 

all of the partners and stakeholders, which allows also admitting development needs and 

problems faced. 
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The aim is to appreciate and encourage partners at all times.  

Therefore, the role of the internal evaluation is distinct from the external evaluation and 

program management that will monitor and control the project from the perspective of the 

needs and indicators of the ERASMUS+ program as a whole.  

Nevertheless, the internal evaluation and its documentation will support the interaction 

between the project promoter and the EACEA authority in every aspect, helping with the 

representation and justification of project results and also in all other aspects where the data 

and evidence collected can be useful. 

3. Summary of Main Products 

Currently there are several outputs available. 

3.1 Outcome of Initial Research: Status of Roma and Migrant Children Integration in Shool 

and Volunteerism – Towards a Model of Intervention and Policy Recommendations 

In the scope of WP 2 the partners developed a comparative analysis of literature and good 

practices of interventions for integration. Based on guidelines for preventive identification of 

risk factors for integration of Roma and migrant pupils and identification of possible preventive 

intervention measures, partners identified a state of the art methodological approach for 

promising points of intervention to foster a successful integration of Roma and migrant pupils. 

The activity will also synthesize partners´ research of good national practices, which the 

activity documented for the first time for an international audience. 

In the scope of the WP, a learning activity for partners’ staff allowed partners to get in touch 

with good practices examples on the application of risk factors identification as well as 

intervention measures. All partner meetings in the participating countries have been 

accompanied with learning activities. The partners have visited leading or representative 

examples of practices for the integration of Migrant and Roma Children. In Regensburg the 

partners have visited one primary school with a very multicultural audience. Good practices 

like transitory classes, school social work, overall intercultural school organization and teacher 

preparation have been presented by the headmaster, school social worker and various teachers. 

The Vocational School Centre of the County of Regensburg has been visited, where the 

partners discussed with the headmaster, the teaching staff and a group of students with migrant 

background. The concept of vocational preparation classes has been presented, along with the 

participation of the school in the Initiative “School without racism”.  

On invitation of the City Hall of Regensburg the partners were received by the coordinator for 

European Affairs of the municipality. The heads of several municipal initiatives for integration 

of students presented their work. Among them were the best practices “INMIGRAKIDs” 
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(selected as main good practice by the partners), PUR (social work for unaccompanied minors 

in school) and HAIDE! (Initiative to reach out to working migrants from Southeastern Europe). 

The capacity building has been evaluated by the partners. The analytic paper is available at  

https://3.basecamp.com/3656035/buckets/2680489/uploads/692688888 

All elements of the programme were appreciated at a level of over 8 on a scale from 1= weak 

to 10 = excellent.  

In Slovenia the partners visited a primary school in Maribor which is known for good work 

with migrant children. The headmaster and school psychologist explained the approach taken. 

In Murska Sobota a Roman settlement was visited to study volunteerism initiatives of the 

minority group which includes a voluntary fire brigade. Also a kindergarten was visited. In 

Alicante the partners visited the Nazareth school centre which serves the poorest 

neighbourhood in Alicante. The work of the centre was presented by several teachers, which 

highlighted the demographics of the students and the pedagogical approach taken. One main 

aspect was the networking with businesses in Alicante, among the major retailers, which results 

in a high rate of transfer of students to training and employment. In Naples the partners were 

presented an initiative Voluntary Association "Noi & Voi" Onlus – Taranto, a social economy 

restaurant which employs offenders as well as migrant youth.  

Next to the desk research all partners used focus groups of key informants to get a first-hand 

assessment of the relevant situations and intervention approaches. 

One aim of the activity is to develop policy recommendations for decision makers in politics 

and institutions at different levels (local, national European) on how to create conducive 

conditions for the implementation of the intervention and on how to make the effect and impact 

of the intervention more sustainable. 

The research has been implemented through national reports in each country as well as focus 

groups, based on a common grid of questions.  

Partners discussed and cross validated the national reports, based on the paper “Collection of 

national reports (literature analysis, key informant interviews, focus group results) in all 

participating countries”. The compilation of reports is available at  

https://3.basecamp.com/3656035/buckets/2680477/uploads/670946465 

The 261 p. document includes all national reports and Focus Group Reports, each introduced 

by a summary of main points and an overall methodological introduction.  

The reports give a detailed picture of the situation in each country, based on an analysis of the 

national literature, including “grey” literature which is not easily accessible to the international 

public and a summary of the main content of literature in national languages, which have not 

https://3.basecamp.com/3656035/buckets/2680489/uploads/692688888
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been accessible to the international public due to the language barrier. All reports follow the 

common structure given by the guidelines and the guiding questions provided therein. All 

reports discuss the situation of migrant children, Roma children and volunteering in these 

fields. 

Output 3:  

Synthesis Report: Identification of preventive intervention measures – validated ex-ante model 

and policy recommendations  

Guidelines for preventive identification of risk factors for integration of Roma and migrant 

children and points of potential intercultural conflict and identification of possible preventive 

intervention measures taking into account local particularities.  

The paper is conceptualized as a “learning document”. While until the deadline of September 

2017 the synthesis has been developed up to the point that the main results could be used for 

the development of products in the other WP, the document will also be updated regularly with 

lessons learned from implementing the activities and feedback received from users and 

stakeholders.  

The latest Version 9 also includes a draft of policy recommendations on local, national and 

European level, which will be validated and updated by the partners during the rest of the 

project lifetime. 

The report is available at  

https://3.basecamp.com/3656035/buckets/2680477/uploads/788722855 

This material has been used by the coordinating partner in a comprehensive comparative 

analysis (WP 3, Output 3): Synthesis Report: Identification of preventive intervention 

measures – validated ex-ante model and policy recommendations. 

The paper is conceptualized as a “learning document”. While until the deadline of September 

2017 the synthesis has been developed up to the point that the main results could be used for 

the development of products in the other WP, the document will also be updated regularly with 

lessons learned from implementing the activities and feedback received from users and 

stakeholders.  

The current version 9 comprises 191 p. It presents the main insights for each of the guiding 

questions provided, along with a theoretical framework for shaping a pedagogy for the 

transnational migration society. Risk factors and successful preventive methods are presented. 

The latter have been selected along a cross validation of good practices by partners. 43 good 

practices are presented along a common grid, which includes referencing each practice to the 

most recent EC policy documents. 
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According to a cross validation of good practices by the partners, currently two best practices 

are researched in more detail:  

 InMigraKIDs in Germany, a large scale volunteering activity to reach out to migrant parents 

through a pool of volunteer language mediators deployed in schools (see Synthesis report p. 

161) 

 CACTUS, a practice in Italy, in which learning material on language level B1 are developed 

for a wide range of subjects, in order to make these subjects more easily accessible for non 

native speakers. (see synthesis report p. 124) 

On the whole 43 good practices in the field of Migrant and Roma children integration as well 

as volunteer engagement have been documented, each on a quite extensive 1 – 1 ½ p. grid, 

which has been designed to be compatible with the grid used in the database on the system 

used in the European Commission “Repository of Promising Practices of labour market 

integration and social inclusion of asylum seekers and refugees across EU Member States” 

(http://ec.europa.eu/social/main.jsp?langId=en&catId=1208). 

Each practice has been assessed for its relevance for EC policies. Here the paper “Conclusions 

of the Council and of the Representatives of the Governments of the Member States, meeting 

within the Council, on Inclusion in Diversity to achieve a High Quality Education For 

All2017/C 62/02) Official Journal of the European Union 25.2.2017, https://eur-

lex.europa.eu/legal-content/EN/TXT/PDF/?uri=OJ:C:2017:062:FULL&from=EN) has been 

used as a point of reference. The reference to the respective recommendation has been made 

by the author of this synthesis report. 

The general result of a more detailed analysis of the individual risk factors, policies and 

interventions in each country is summarised in ch. 3 of the report “Commonalities and 

particularities”. Main points identified include:  

“Commonalities 

 None of the partner countries currently has an educational system fully capable of ensuring 

the full and equal participation of migrants, refugees and Roma as far as outcomes are 

concerned. 

 While the right to participation in education is legally guaranteed in all of the countries, the 

factual chances of educational success are limited by a number of risk factors, such as the 

general social situation of families, educational prerequisites of the student and its parents, 

proficiency in the educational language of the host country and others. 

 In all partner countries it is the main challenge for the educational system to compensate not 

so much for specific disadvantages from migration background but for social disadvantages 

as a whole, which include individual risk factors such as the poor education of parents (and 

the resulting inability to assist with homework and a limited awareness of the value of 

education), weak language competences (resulting in an inability to understand and express 
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thoughts in all of the subjects), bad health conditions (limiting the physical fitness for 

education), high mobility (resulting in a discontinuity of education), generally weak social 

capital (limited ability to find support and access) and poor infrastructure (limited physical 

access to education), etc. 

 While in some countries, in particular in resource-richer countries, a number of measures 

have been taken to compensate for the weaker chances of educational success through more 

early childhood education, full-day instruction, additional language learning offers and 

integrated social and educational policies. Major deficiencies remain however, even in these 

countries. Critics claim that such adaptations have been reactive and low volume, while the 

challenges of a “migration society” would require a systemic change of the educational and 

social system as a whole.  

 A higher level of migration is inherent in the model of the European Union. Initiatives for the 

mutual acknowledgement of learning outcomes and initiatives for the mobility of students are 

indicative of this fact. Nevertheless it must be regarded as an “elephant in the room,” an 

obvious fact, which is rarely fully realized, that Europe´s population in all of Europe´s 

regions, as well as individual biographies, will be much more transnational. Therefore the 

controversial discussion about refugees and other third country nationals risks overshadowing 

the necessities of reform, which would be present anyway, even if refugee immigration could 

be minimized.  

 To a higher or lesser degree, while official laws and regulations acknowledge the principle of 

a multicultural society or at least intercultural coexistence, the factual situation is still targeted 

at an audience of learners which is conceived as being from a homogeneously national, if not 

regional, white, “standard” family, functional for supporting the educational success of the 

student as well as his/her basic socialisation.  

 Even in comparatively homogeneous societies like Slovenia this “standard” situation is 

changing ever more rapidly. In countries like Germany, a highly diverse audience of learners 

with migration background is much more of the factual standard in many regions now. Yet 

systems and, even more, the mental models of educators are slow to change. 

 The needs of “non-standard” learners are often still perceived as a “deviation” from what 

“should be” instead of the starting point of appropriate educational concepts. 

 Systems are adapted reluctantly and incrementally in order to prevent a complete breakdown 

of the system, and introductory courses and language learning offers are expanded. However 

no sweeping reform to adapt the general system is reported from any of the partner countries. 

Such adaptation would have to take a situation into account in which a high degree of 

migration has already taken place, and more is to be expected, if the principle of free 

movement of labour is upheld.  Repeated migration from refugees seeking protection from 

war, famine and prosecution will also have to be addressed.  

 Finding a positive answer to such needs will be the test for the sincerity of European 

humanistic declarations. Also the existence of groups within the population who are 

obviously in a persistently precarious situation is not acceptable, and education must make a 

contribution to mitigating the problem. “ (Synthesis report, p. 69 ff.) 
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Based on these findings the report claims the main insights to follow:  

“The Need for Transnational Education 

Based on the experience of stakeholders, concepts of learning must be better adapted to the 

different patterns of migration. Migrants themselves must be included in planning the aims of 

learning. A perspective that focuses exclusively on an implied aim of integration in the sense 

of assimilation into the host country is misplaced, at least for large parts of the migrant 

population. While some migrants are looking for permanent migration, others in fact are 

looking for temporary protection or temporary opportunities for employment. These groups 

have learning needs very different from those who aim for permanent resettlement. (…) 

For those in the still unclear situation of further migration, improving proficiency in of one of 

the “international” languages like English can increase opportunities. Learning subjects like 

STEM is currently dependent on a good mastery of the host country language. A better use of 

digital media, which allows for multilingual teaching and the validation of knowledge, could 

contribute to acquisition and validation of internationally acknowledged competences. Fora 

like internationally used MOOC, web content like the Khan academy, but also the common 

international schools which teach to nationally as well as internationally accepted curricula 

should inspire discussion about educational approaches which address the needs of a 

transnational population. 

Mainstream of Current Reform 

Because the current system has proven to be unable to contribute to the equity of educational 

results, the appeal to the target population of students, parents and teachers also cannot be 

expected to be of much help. Rather better systemic solutions along with adequate resources 

must be found in order to guarantee the rights of each individual European citizen to an 

adequate and realistic access to suitable education, independent from background, “culture” 

and pattern of migration. 

In spite of these systemic limitations, the high level of engagement of schools, teachers and 

volunteers as well as some valid policies which have been developed, mostly as ad hoc answers 

to imminent challenges, along with some elements of general reform, has yielded a number of 

practices and policies that have proven positive effects and therefore can be part of more 

systemic future solutions. 

In all of the partner countries the main measure to integrate children into schools includes 

transition periods of a given number of years, which consist of language learning offers and a 

somewhat flexible grading of the students. While this, to a degree, can work on the level of 

preschool and primary education, as younger children learn more quickly, even there the 

acquisition of educational language, in contrast to everyday communication, usually takes 
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longer than the transition period granted. The problem is even greater in secondary and tertiary 

education. 

In all of the countries studied, multicultural orientation in teacher education is reported as a 

substantial deficit. While in some of the countries, like Germany, the greater acceptance of 

being a country of immigration has been followed by introducing elements of multicultural 

knowledge into the curricula of teacher education, the implementation of these principles is 

generally low volume and fragmented. Furthermore, the theoretical foundations of such 

training are still weak, partly contradictory and the subject of political controversy.  

In all of the countries studied, continuing formal and non-formal training of teachers in general, 

but specifically in dealing with diversity, is reported to be weak and fragmented. 

Often teachers work with already strained resources (such as high student/teacher ratio), 

leaving only minimal space for “additional” activities. Therefore initiatives like school-based 

school development are mentioned by all of the partner countries, but a sceptical assessment 

of the thoroughness and effectiveness of such initiatives prevails. 

Flexibility in finding practical solutions, a high level of engagement of teachers and a 

welcoming attitude in general towards migrant and other “non-standard” students is reported 

as the general attitude of schools and teachers in almost all partner countries. 

In all of the countries studied, the social situation of parents is reported to be a strong 

determining factor of school success in children. This is true for all migrant populations as well 

as for Roma. The school systems have in no case been able to fully compensate for the 

disadvantaged situations of students in their families. Families still play the decisive role in the 

general socialisation, language learning, motivation, providing general stability and security, 

basic values and resources. While in some of the countries studied, offers like day-care, 

kindergarten, after-school activities, etc. have been introduced or expanded, the effects on the 

educational success seem to be more in the long term. 

The school and other offers have not yet been assessed as fully compensating disadvantageous 

conditions in families and neighbourhoods. In many cases social segregation in the sense of 

clustering less privileged students in distinct neighbourhoods are reported. Such clustering 

leads to a lack of role models, lack of prospects for sustainable employment and the prevalence 

of a “culture of poverty,” which lowers the motivation of obtaining an education as well as the 

chances of educational success. 

There is a broad consensus among all of the countries involved that only a holistic approach, 

which includes measures for the social stabilisation of parents, improvement of chances for 

employment and better work conditions, stable and sufficient housing, community and 

neighbourhood development, guidance and consultancy and a sufficient volume, consistency 

and duration of measures, can positively improve the situation. A multi-agency approach is 
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required in all cases, i.e., better networking and cooperation among actors in various legal and 

statutory responsibilities, according to an agreed overall concept. 

In countries like Germany the concept of “educational chains” i.e., a conscious facilitation of 

transitions between several steps in individual biographies, between early childhood and full 

societal interaction, has been adopted. Migration and a late entry into specific chains of 

integration through education must be mapped in order to design a system of successful 

transnational transitions. While the concept has only been reported from Germany, given the 

phenomena reported, it seems to be applicable in all of the partner countries.  

Partners also agree that involving the disadvantaged groups in such initiatives is a precondition 

to success. Cases of such successful involvement are reported from all of the partner countries. 

The Role of Schools 

Because schools, due to universal obligatory school attendance for children, are a universal 

contact point to state and societal organisations as a whole, they can potentially be a hub for 

such holistic approaches or at least an important part of them. 

While the reports from all of the partner countries indicate the factual importance of what 

schools do or do not, a conscious adoption of such a role is reported only in some best-practice 

cases (e.g., the “School without Racism” initiative or the “German School Award” or the role 

given to schools in these initiatives). 

Such a role would require a new perception of the teacher role, targeted school development 

and high volume and active training and networking with additional actors, which is currently 

not the standard in the countries studied. 

Being able to play such a role presupposes the insight into the desirability and necessity of such 

a role as well as the willingness to develop a matching role profile. 

For all of this, the insight into the basic concepts of diversity, interculturality and inclusiveness 

as a mission for schools is necessary. 

Developing and expanding teacher development along such principles is therefore reported as 

a necessity in all of the partner countries. The necessity for development extends to the levels 

of knowledge about basic concepts, operational measures, cases of good practice, competence 

(reflected practice of effective and conductive teacher practice) and attitude (the acceptance of 

and willingness to contribute to the development of a diverse and inclusive society). 

Strong Volunteerism 

 

In all of the partner countries volunteerism plays a strong and positive role. While in countries 

like Italy, Spain, Germany and Slovenia there is a strong tradition of partly faith-based (e.g., 
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Caritas and other catholic organisations as well as their protestant counterparts) and volunteer 

engagement in social care as a whole, in all of the partner countries new initiatives add to the 

traditional ones.  

Civic initiatives in the field of self-organisation and self-help, to a growing degree also from 

the side of the “target” populations, have developed a multitude of innovative initiatives and 

formats of support to migrant and minority students, often in a holistic perspective. Initiatives 

to improve the communication between the school and parents, to assist students with 

homework and to provide orientation and encouragement can be observed in all partner 

countries.  

Almost everywhere partners assess that the formal state system would be insufficient to cope 

with the challenges and that volunteer work prevents the system from collapsing. Many of the 

initiatives point to innovation that also needs to be adopted by the regular system, such as 

expanded language learning opportunities, communication and social learning, general social 

work and community organisation.  

In all of the countries, universities encourage and partly acknowledge the volunteer 

engagement of students.  The engagement of young people typically is high, and voluntary 

work is regarded as a valuable opportunity for social learning and personal development. “ 

(Synthesis Report, p. 70 ff.) 

The report lays out a number of conclusions for the Model of Intervention of the project and 

the general priniciples of the pedagogy to be followed: 

The report claims that “both teacher and volunteer training must be based on a wider 

perspective on the field of intervention. As the national reports as well as the reflections in this 

synthesis report have shown, the knowledge, skills and attitudes to be formed by teacher 

training need to be founded on a solid understanding of the situation, of migration and diversity, 

of options and principles of intervention and the requirements for the teacher´s competence 

building.” (Synthesis report p. 74) 

In the report these principles are presented as a set of theses, which have been proposed by the 

authors of this syntheses report as a first draft in version 1.0 of the report. 

They have been discussed by the partners in the third partner meeting in Alicante in November 

2017 and have been adapted by the coordinating author, taking into account additional written 

comments and suggestions. 

 

The result of this discussion will be further validated by the national advisory boards during 

the first half of 2018. 

“General Insights  
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• The “migration society” as well as “trans-national societies” are a reality in Europe, even 

independent from refugee migration. Migration of labour within Europe is a fact 

acknowledged and encouraged by the European treaties. 

• The transformation of economies after 1989, the development of a European labour market 

with free movement of labour and the migration of third country nationals have induced 

fundamental changes in the social situation of the general population as well as minorities. 

Parts of the populations have lost traditional means of reproduction and the social situation 

has deteriorated for many. This has induced migration. 

• Minorities like Roma in some cases form distinct social groups within Europe, which have 

particular educational requirements. 

• Therefore in many places and in multiple context trans-national spaces (Mecheril) have 

emerged, which can not be viewed or adressed from a perspective of assimilation to the 

majority population or “culture.” 

• Education therefore must not be conceptualised from an assimilation perspective, but must 

take such transnational spaces into account. 

• The education systems have not sufficiently adapted to the reality of the migration society, 

but are almost exclusively designed to service a homogeneous “standard” population of the 

(former) majority population in each country. 

• Migrants and minorities are therefore disadvantaged within these systems, as deficient 

outcomes indicate. 

• All citizens in Europe have the right to equal access to education which meets their needs. 

• Educational systems must serve the population which exists, not the population which 

existed.   

• Therefore “integration” is a controversial concept while “diversity” is more and more 

accepted as a framework concept for education. 

• Diversity reflects that individuals are diverse in regard to talents, sex, gender, physical and 

intellectual capabilities, geographical origin, cultural background of parents and other 

diversities. 

• Evidence suggests that an exclusive perspective of “culture” as a determining factor of 

educational success is highly misleading, while the social situation in general is a strong 

predictor. A holistic approach therefore must consider all factors of diversity, not 

exclusively migration or cultural background. 

• Living in diversity requires the acceptance of diversity by all members of society as well as 

by state law and institutions. The acceptance of each individual´s civil and democratic rights 

to development, including forming its own identity (incl. sexual orientation, choice of 

partner, affiliation to family and community among others) and accepting these rights in 

others.   

• Individuals must not be viewed predominantely as members of a specific cultural or national 

group. 

Based on these insights, the following principles should be used for designing the general concept 

for the teacher and volunteer training within the project and selecting its content. 

General Principles 

• Teacher as well as volunteer training should be based on the insight that migration is a 

reality and it should be accepted as a standard situation in a transnational society.  

• Being useful for the factual population in the migration and transnational society should be 

accepted as the general mission and core of professionalism for schools and individual 

teachers alike. 
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• “Diversity” within the framework of individual democratic individual and civic rights in 

contrast to “integration” into a presupposed host “culture” should be used as a framework 

concept for an up-to-date “migration pedagogy” (Mecheril), which can be useful also to 

guide education in a trans-national society. 

• The acceptance of diversity is the acceptance of individual differences and not the definition 

of individuals by their supposed determination by cultural or national background. 

• Working with diversity in education therefore must avoid the  “othering” of individuals due 

to such supposed background or “identity”. 

• Practical necessities of developing abilities that are useful in the current host society must be 

combined and balanced with development of competences that will be useful in the original 

home country as well as all over in Europe. Models like “International Schools”, which are 

widely used by high income and highly mobile international experts for the education of 

their children, can give some insights into the framework for an education with an 

international perspective. 

• The potential of digital media for teachig and validating competences in a trans-national and 

multilingual learning environment must be more widely used. 

• Competences for a migration society cannot be developed on individual teacher competence 

level alone. 

• The development of teacher competence must be part of school, education system and 

overall social system development. The competence for participation in school and system 

development must therefore be part of teacher competence development. 

• Europe is characterised by a dynamic evolution of societies and therefore the mission and 

methodology of education is also changing. The educational system must be constantly 

reformed. 

• Teacher training is not a one-time period but teacher learning is life-long learning. Adequate 

attention and resources must be used for this learning and reflection of practice. 

• Learning adequate competences cannot be limited to knowledge alone, but must include 

actual reflected experience in diverse national, cultural and social settings. 

• International good practices must not only be communicated, but experienced. 

• Teacher and volunteer competence can be defined by the knowledge, skills, attitudes and 

practice (for the framework concept see lit cit in national report Germany, SVR 

Lehrerbildung 2016, content of items listed below adapted and enlarged by RoMigSc 

partners), which need to be developed. Some key points that have been identified in 

literature and key informant input as being particularly relevant include:  

Knowledge:  

• fact of migration society  

• concepts of diversity, multiculturality, transnationality, integration, patterns of racism 

(othering, biologism etc.), individual civic rights and democratic values  

• awareness about the impact of language standards for the performance in all subjects 

• methods of using appropriate language levels (ability to communicate clearly with 

diverse target groups)  

• difference between everyday language and educational language  

• awareness about language prerequisites and overall competences of pupils  

• knowledge about how competences from another language context can be transferred  

• basic knowledge about cultures of origin, religions and traditions (to aid 

understanding), awareness of risk of “othering” (defining and singling out individuals 

by their presumptive “cultural” background)  
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• knowledge about factors of discrimination and risks, awareness of living situation of 

parents, patterns of economic and social reproduction and avoidance of negative 

stereotyping 

• knowledge of concepts of diagnostics of competences, focused on identifying 

strengths and potential 

• practices and good examples of language support, school development, coordination 

Skills:  

• analysing learning prerequisites 

• identifying talents and potential 

• communication skills  

• trust-building skills  

• cooperation skills 

• teaching and developing host country language in all subjects in a motivating manner 

• flexibility 

• adaptability 

• ability to react to diverse learning prerequisites, through adapted access pathways to 

learning opportunities, through flexible structures, through differentiated media, 

individual learning arrangements and individualised support (on class and school 

level) 

• use of digital media to individualise learning content, speed and methodology, 

including providing multilingual means of learning and learning outcome validation  

• leadership skills 

Attitude:  

• realism (acceptance of what is, not what should be) empathy,  

• positivity 

• orientation to potential, not deficiency 

• acceptance of diversity as fact not as a burden 

• pedagogical openness and curiosity  

• empathy with every child 

• patience  

• appreciation of abilities and competences of students of all backgrounds  

Practice: 

• actively participate in school development to develop diversity competence and 

practice 

• stand up for all students, not only the students in the “majority”  

• support the language competence in original language, host country language and 

internationally used communication language(s) of all pupils with or without 

migration background during the whole school career 

• use tools of linguistic diagnostics  

• integrate experiences not only of standard host country background families, but 

diverse experiences in teaching and learning materials 

• participate in training and active reflection of practice  

• avoid “othering” (labeling, stereotyping) 

• include diversity of background and talent in teaching staff 

• use diagnostics of individual strengths 

• know and work with volunteers and relevant organisations 
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• build knowledge and network of relevant actors for transitions (persons in relevant 

institutions, companies, supportive NGOs etc.) 

• use multiple media for own learning and teaching  

Teachers should know and be trained in overall concepts in which teachers and 

volunteers should participate, based on competences such as: 

• school development: implementing diversity at school level 

• continuing reflection of educational needs and current good practice  

• developing and using a repositiory of material to be integrated in training and 

collegial supervision 

• inter-school exchange, exchange with relevant organisations, particularly social work, 

etc. 

• international exchange programmes  

• own experiences of interculturality (work and study abroad) 

• participate in relevant competitions, school networks, auditing schemes to motivate 

and pace targeted change and development (Synthesis report p. 76 ff.) 

For the training and deployment of volunteers the report identifies the priniciples to follow:  

 

“Much of the knowledge, skills and attitudes as well as guidelines for practice described for 

teachers applies for volunteers as well. In addition the practices described by partners and 

partner country’s situations point to some additional topics that should be included in volunteer 

training: 

• encourage and acknowledge volunteerism 

• professionalisation of organisation through training and organisational development 

• develop background and rationale of activity, develop mission and general orientation 

statement 

• train awareness and provide exposure to relevant situations  

• involve students of education, social work, digital media design  

• appreciate and recognise volunteer efforts. Compensate and reimburse if services are 

provided which develop a regular support structure 

• provide opportunities to reflect activities and cope with challenging situations 

• sum up lessons learned 

• support individual growth of volunteers 

• develop standard operating procedures 

• know and reach out to non-traditional groups of volunteers, including those with 

migration and minority background 

• support self-organisation of non-traditional (migrant and “minority” groups) 

• form partnerships for mutual support of initiatives and use synergies 

• reflect on the appropriate balance between self-organisation along distinct identities 

and inclusive mainstreaming of organisations” (Synthesis Report p. 78) 

The materials developed, collected, recommended and tested within the activities of the 

RoMigSc project model have been selected according to these principles and have contributed 

in various ways to implementing concrete practices along these guidelines.  



 

20 

As the materials used have been selected from third sources, and/or adapted to various regional 

and target group needs, not all of the material follows the described principles in a consistent 

way.  

Each of them is compatible overall with these guidelines however.  

The report proposes the following general model of intervention for the project, based on the 

insights described above:  

Issue General 

Intervention 

 

Corresponding 

Evidence of 

Relevance 

Corresponding 

Activity of Project 

Output Outcome 

Lack of 

diversity 

orientation in 
teacher training  

Improving 

concept of 

teacher training 

Ch. 2.4 Providing  principles 

for a model of 

introductory training 
for teachers, 

outlining core 

guidance programme 
of competence 

development 

Piloting the training 

Training 

guidelines 

Supporting 
material 

E-classroom 

Teachers 
involved in 

partner 

countries 

Availability of a concept of 

diversity orientated teacher 

short training, based on 
European state of the art 

insight and practice 

Contribution to European 
discussion on developing an 

education system for the 

migration society 

Lack of training 

practice 

Outlining core 

points for 

training, 
providing 

resources 

Ch. 2.4 Developing model 

of short training and 

piloting incl. 
material and 

learning space 

Piloting with large 
group of core actors 

Concept for 

short training 

Collection of 
material 

E-learning 

classroom 

Better awareness of 

importance of diversity 

orientation 
Formation of individual 

competence development plan 

Openness to school 
development and related 

activities 

Availability of appropriate 
material  

More appropriate teaching 

practice 
Improved conditions for 

migrant and Roma children in 

schools 

Lack of 

diversity 

orientation in 
volunteering 

training 

Improving 

concept of 

volunteer 
training  

Ch. 2.6 Developing main 

guidelines of model 

of volunteer 
involvement and 

training  

Key concepts 

for volunteer 

training 

Volunteer training is based on 

key insights of European 

discussion on diversity 
orientation and volunteer 

involvement 

 Providing 

concept and 
material for 

introductory 

volunteer 

training  

 Developing piloting 

and evaluating 
volunteer training  

Volunteer 

training 
guideline and 

supporting 

material 

Volunteers aware of main 

concepts of diversity and 
support for and involvement of 

migrant and Roma children in 

mainstream education 

 

 Organising pilot 

volunteer 
activities 

 Organising pilot 

volunteer activities 

Volunteer 

activities 
implemented 

Upgraded quality of 

volunteering 
Volunteering supports 

principles of diversity in 

education in the migration 
society 

Lack of 

diversity 
orientated 

policies on 

school, local, 
national level 

Reaching out to 

relevant 
stakeholders 

Ch. 2.5 National stakeholder 

seminars 

National 

seminars 
organised  

Main stakeholders involved in 

dialogue and motivated for 
policy reform 

More and better policy options 

available to policy makers and 
civil society policy shapers 

More consistent and 

resourceful policies planned 
and implemented 

(Synthesis report p. 85 ff.) 

In order to create favourable framework conditions for the effectiveness of such interventions 

the partners agreed on a preliminary set of policy recommendations on local, national and 
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European level. These have been drafted y the authors of the synthesis report and have been 

discussed and validated in the partner meetings in Alicante and Naples. Partners agreed that 

the recommendations will be updated at the end of the project, based on insights from the pilot 

testing and evaluation, if necessary. The recommendations are described here in brief. The 

synthesis report includes a wide discussion and explanation of the rationale of each 

recommendation.  

The recommendations include  

On local level (municipalities, counties, regions, depending on institutional responsibilities):  

• Follow a multi-stakeholder multi-agency approach 

• Develop a plan of integration on municipal level 

• Support schools, provide additional resources, planned and contingency 

• Support volunteers and encourage civil society 

• Network teachers, initiatives, social workers and volunteers to learn from each other  

• Support and fund school social work  

On national level:  

• All policies must address the overall social situation and social opportunities 

• Base all education policies on a sufficiently complex understanding of the facts of a migration 

society 

• Provide adequate resources 

• Encourage experimentation and flexibility to cope with new problems, adapt and mainstream 

bottom-up solutions. Create transnational educational spaces 

Invest in teacher education and international exchange, encourage international perspective as 

a prerequisite for competent teaching 

• Define teacher competence requirements accordingly, emphasize communication, empathy, 

social emotional, adaptability competence 

• Extend digital media use in schools, fund and encourage development of digital media in 

education 

On European Level:  

 

• Reinforce efforts to “Europeanise” education: education must prepare for the migration 

society at all levels.  

• Parallel to the efforts in university education, such as the recognition of learning outcomes 

and certificates, this must be expanded to school and vocational training, including mobility  

• Therefore as a principle School education must be useful everywhere in Europe and prepare 

for migration 

• Provide Recommendations for teacher training and teacher profile (Synthesis Report p. 87 ff.) 
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It can be evaluated that WP 2 has already yielded substantial results. All partners have 

implemented in depth research of the national literature and involved relevant informants in 

the qualitative parts of the research.  

The national reports give a detailed picture of the general situation of migrant and Roma 

children situation in schools and identify the main risk factors for sucessful integration. 

A high number of good practices in all three fields is described in an accessible and compatible 

format.  

The material has been used to develop a concise, yet rich synthesis of the situation, of principles 

of intervention and of recommendations for shaping the policy framework. A general model of 

project intervention is deduced from these insights. 

The development of the other WP can build on a solid basis therefore. This assessment is 

substantiated by the good ratings given by the partners for the merit of the current development 

results, which are given in the first to third process survey.  

 

3.1. Volunteer Training and Electronic Classroom 

Under the coordination of ISSBS, Slovenia, the WP aims to train 220 volunteers in concepts 

of social responsibility, volunteer work and “intercultural skills for volunteers (concepts of 

perception of the different cultures, prejudices and stereotypes, (not) the existence of races, 

difference and diversity, multicultural and intercultural society; methods suitable for work in a 

multicultural environment, detecting possible sources of conflict in volunteer work with people 

from different cultures and exploring the possibilities to solve them, thinking about ethical 

principles as a starting point for their own volunteer work; Exploring empowerment, 

compassion, what information is needed before starting work, visible and invisible aspects of 

culture ...))”. Foreseen are on-line activities (6 hours), one day-face to face activities : 8 hours), 

1 day o-line activities. 

The 1st delivery of the training for volunteers was the in June 2017 in Celje and Murska Sobota 

Slovenia as a pilot to the further implementation. .  

A report regarding this activity was published by ISBSS on the common partner website on 

Basecamp in the WP 3  file (WP3_pilot_training_volunteers_SI_report_2017.pdf). As for all 

reports, the access to the reports is limited for the partners involved in the project.  

According to the report published by ISBSS on Basecamp the event attracted the interest and 

enthusiasm of a solid group of future volunteers. All the partners are encouraged to have a 

more intense exchange of feedback and good practices while working on organizing the 

national trainings in their own countries. 
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The further implementation was guided by the document “WP3 TRAINING FOR 

VOLUNTEERS METHODOLOGICAL - ORGANISATIONAL and DIDACTICAL 

GUIDELINES (Valerij Dermol, ISSBS, mag. Anica Novak Trunk, IRŠIK, dr. Nada Trunk 

Širca, ISSBS) “ available at  

https://3.basecamp.com/3656035/buckets/2680483/uploads/786099853 

which is currently available in version 3.  

The concise 6 p document defines the main organizational issues as participation, duration, 

invitation, inclusion of speakers. Etc. It makes reference to the E classroom, which includes 

the main contents. 

Instructions for the use of the E-Classroom link to the classroom itself. The 1 p paper is 

available at  

https://3.basecamp.com/3656035/buckets/2680483/uploads/890333723 

Seminars for volunteers were implemented in Spain, Italy, Macedonia and Slovenia. All 

seminars have been evaluated using a questionnaire developed by ISSBS and ISOB.  

The results of the evaluation which includes a description of the implementation can be found 

at  

https://3.basecamp.com/3656035/buckets/2680483/uploads/1059510470 

The content of the E Classroom currently includes:  
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Ill.: RoMigSc E-Classroom, lesson for volunteers 

 

Ill.: RoMigSc E-Classroom, course lessons 
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Ill.: RoMigSc E-Classroom, quiz for participants 

The E Classroom includes material on the topics Volunteers in schools, “Stereotypes, clichés 

and prejudices”, “Intercultural competences”, “Discrimination”, “Intercultural education”, 

“Ethics” and “Social responsibility”. 

In addition the WP leader has developed quizzes for users, which encourage to check the 

learning progress.  

It can be evaluated that WP 3 has been implemented with success up to now. The material to 

support the training is evaluated by the participants as positive, if at a lower level than the face 

to face experience during the seminars.  

The successful implementation of the first series of trainings should be used to attract a higher 

number of volunteers. 

As gaining more practical experience is the main suggestion for improvement, matching the 

volunteers to fitting host organisations should be a priority.  

3.2. Training for Teachers 

The pilot teacher training took place in Slovenia in Celje on the 15th of June 2017. 

The report evaluating the training was published on the common platform Basecamp in WP 5 

(WP5_pilot_training_teachers_SI_report_2017.pdf). The access to the documents is limited 

for the partners involved in the project. 

The evaluation was based on questionnaires developed by the WP 8 leader together with the 

project management team. The evaluations together with the policy recommendations based 
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on the evaluation are included in the overall report. According to the WP leader the participants 

and speakers were contacted a week after the event and asked to complete a questionnaire. 

From the 35 participants and speakers who completed the questionnaire almost 70% considered 

that they accumulated new knowledge. Most of them (over 90%) had previous experience with 

similar trainings. More details regarding the evaluation can be consulted in the original report. 

As a consequence of the feedback evaluation policy building recommendations have been 

made by the WP leader. Here are some examples from the report:  

• the overall importance of empathy, understanding, knowing and trust in Roma and 

• migrant children should be stressed at all school system levels. 

• School system should be adapted to children’s abilities and needs. 

• Reward system for teacher’s extra work with those children should be considered. 

Further trainings have taken place or are planned to take place from May to June 2018. The 

trainings in FYRM took place in May 7th and 8th; the seminar in Italy took place in Naples 

parallel to the partner meeting, which allowed for international partners giving input.  

The teacher trainings used material from the E-Classroom, available at  

https://elearning.romigsc.eu/courses/english/ 

Also the teacher trainings are guided by an methodology paper.  

https://3.basecamp.com/3656035/buckets/2680485/uploads/819809604 

along with the respective templates. 

The presentation of the material in the E Classroom is similar to the one presented for the 

volunteer seminars. 

3.3. National Seminars 

Building awareness for the topic and assembling a solid network of stakeholders and supporters 

is essential for the success of the project.  

According to the application the national seminars will gather different stakeholders (policy 

makers, directors of schools, researchers, academics, teachers ) to discuss the most demanding 

issues on inclusion of migrant/Roma children in learning environment and on volunteering, 

topics of the seminar will we adopted to current problems  in single country. 

The first national seminar took place in Slovenia in Celje on the 15th of June 2017. 

The report evaluating the seminar was published by the WP 7 leader on the common platform 

Basecamp in the WP7 file (WP7pilot_national_seminar_SI_report_2017.pdf). See ch. 4 for a 

summary of the evaluation.  
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The implementation of the further seminars is guided by the 10 p methodology paper, 

developed by WP coordinator UA, available at. 

https://3.basecamp.com/3656035/blobs/0459c862-17cb-11e8-b714-

a0369f6bea8c/download/WP7_meth-

org_and_did_guideliness_national_seminars_2018_FINAL%20VERSION.pdf?attachment=tr

ue 

A second national seminar has been implemented in Naples on 15.5.18. According to the 

observation of the internal evaluation the meeting was well attended, if slightly below the target 

number of participants. Input included national speakers as well as input on the methodology 

of intercultural pedagogy by Alexander Krauß, Müge Ayan and Augusto Sebastiao.  

The first national stakeholder’s seminar seems to have been a real success in terms of quantity 

and quality of attendance as well as feedback obtained. For this reason it is very important (as 

in the case of the training for teachers and training for volunteers) that the international partners 

which plan these events in the future stay closely in touch with the organizational team of the 

first event and learn from their experience as well as from the feedback shared by the 

participants. The general objective of the project referring to the national seminars is a number 

of 550 participants at 11 national seminars. During the first national seminar the goal has been 

reached, while the seminar in Italy lagged behind the target values (analysis pending).  

It is recommended that the partners discuss the best ways to reach out to the relevant audience 

in order to meet the target values also quantitatively.  

On the qualitative side the events have been delivered in high quality and have involved high 

level national speakers along with using the experience of the international partners. 

More time should be given for interactive elements like Q&A. It is recommended that the 

methodological guidelines and actual implementation are complemented with instructions on 

how to inspire such interactivity.  

It can be evaluated that the format overall was well received. Only minor adaptations are 

required.  

It should be taken care that the evaluation of the events is delivered soon and that the group of 

attendees of the seminars is provided with information on a continuing basis. A group of 

multipliers for the project results should be formed of which the audience of the national 

seminars can be an important part.  

3.4. Dissemination and Information Activities 

The application of the project foresees a wide dissemination through various media, among 

them a quality website, leaflets (300 in each language (2100 altogether)) and in e-format. 
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A newsletter every 6 months, distributed in 900 copies per country (4500  copies) will inform 

the wider public. Attention for the project as well as communication with stakeholders will be 

also generated through social media (Facebook, Twitter). 

Later in the project a seminar in Germany (for social organisations + directors of 

schools/teachers …) as well as an international conference will disseminate the project results. 

In order to include additional countries presentations at conferences outside the countries 

involved in the partnership are also foreseen. 

The website was designed and translated in all the languages of the partner countries involved 

in the project. Also, flyers promoting the project were developed and translated by the partners 

as planned. 

Until May 2018 there were 3 Newsletters, all of them also translated into all the languages of 

the partnership. Also, the website of the project shares news on a regular base. 

he Facebook and Twitter accounts have posts referring the newest events are published on a 

regular base.  

The Facebook account of the project has weekly messages regarding the state of the art of the 

project and new events, 283 likes, 275 registered members get news on a regular base. On 

Twitter there are 12 Tweets and at this time only 12 followers, which is almost unchanged from 

the last report. The Linkedin account is less popular due to the fact maybe that it is not public. 

4. User Feedback – Evaluation of Volunteer Trainings and National Seminars so Far 

While the larger part of the trainings for volunteers and teachers is pending, as are the 

volunteering activities themselves as well as the majority of National Advisory Boards, first 

results of user feedback surveys are currently available. 

These preliminary evaluations indicate that the project activities are well received by the target 

audience. The volunteer training as well as the teacher trainings are evaluated positively by 

volunteers and teachers alike in all quality dimensions.  

At the time of this report the completion of the data analysis for the volunteer trainings itself 

is pending, preliminary results for the feedback from Slovenia, Italy, and Spain is available 

however.  

As a preliminary conclusion from the response of collected altogether 56 filled-out 

questionnaires (24 from Slovenia, 20 from Spain and 12 from Italy; 80% of them female, 

mostly (67%) students; 75% without prior experience in the area) a quite encouraging user 

reaction can be seen:  
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(Draft Evaluation Report, p. 9) 

The participants rate the highest the general discussions about the context of integration of 

Migrant and Roma children in school. Also the exchange of experience is appreciated. 

Presentations and exchange of experience with international experts follows. Last, but still 

appreciated on a quite high level of 3.4 on a scale from 1-4 (4 being the highest) are the 

materials in the E-Classroom. 

85% of participants claim that they obtained new knowledge.  

Suggestions for improvement most frequently mentioned were practical exercises (55%) and 

case studies (45%). 

It can be evaluated that as far as the feedback from the participants up to now is quite positive.  

Concerning the teacher training  

The first national seminar took place in Slovenia in Celje on the 15th of June 2017. 

The report evaluating the seminar was published by the WP 7 leader on the common platform 

Basecamp in the WP7 file (WP7pilot_national_seminar_SI_report_2017.pdf). The participants 

shared feedback based on the questionnaires developed by the WP8 leader together with the 

project management team. There were 52 participants, among them 15 speakers. Based on the 

feedback shared, the WP leader developed the following recommendations: 

•more hours of Slovenian language are needed for migrants. 

•support for migrant students in Slovenian schools should be more systematized. 

•it is important to set the rules for integration of pupils without certificates into the secondary 

schools. 

•systematisation of the position of Roma assistant. 

•more work is needed with parents of Roma children. 
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5. National Advisory Boards 

In each country National Advisory Boards will be established in order to obtain stakeholder 

feedback already during the project development. 

In the first year of implementation national focus groups have been an important element of 

the initial research within WP 2. 

In many cases the membership of the National Advisory Boards will overlap strongly with the 

original Focus Groups. The documentation of the Focus Group Meetings is documented in 

detail in the Compilation of National reports, available at  

https://3.basecamp.com/3656035/buckets/2680477/uploads/670946465 

Therefore no additional Advisory Board meetings have been held in 2017.  

National Advisory Board meetings will be called at each critical milestone of the project.  

For 2018 these are the pre final version of the WP 2 reports, in particular the validation of the 

general conclusions and principles of intervention as well as the policy recommendations. 

Also the user feedback to the teacher and volunteer training as well as the content of the E- 

classroom will be discussed, along with the dissemination strategy in each country. 

To this end the NAB meetings have been scheduled for May to August 2018. 

A NAB meeting has already taken place in Italy. 

The partner nominated as members: 

 Dr. AUGUSTO SEBASTIO, lawyer (Legal Firm Sebastio) and director CSIG 

 MARIA GRAZIA MARANGI – Social worker - Casa Famiglia San Damiano; association Noi &Voi 

‘Onlus’ 

 Dr. COSIMA ILARIA BUONOCORE; researcher in the area of migrations, University of Bariand 

Association Stella Maris 

 SALVATORE MARZO, Director of Liceo Ginnasio Statale "Aristosseno" 

 ANNA MARIZA CONTE, teacher of Italian language at Colombo School - Centro 

 provinciale istruzione adulti Taranto (CPIA) –Taranto 

 As correspondent additional experts the partner nominated: 

 MARINA COLELLA, lawyer in the area of migrations 

 GIUSEPPE SIDELLA, lawyer, CSIG Taranto 

 PATRIZIA CAPOBIANCO, teacher, Colombo School - Centro provinciale istruzione adulti 

 Taranto (CPIA) –Taranto 

 Valentina Muraglia, La Medihospes, Società Cooperativa sociale Onlus 

In the meeting in March 2018 the group emphasized that in relation to initial study members 

of AB pointed out, that is very important to collect good practices, identify what is good in one 

country and applicable to another country. In relation to the situation in Italy, members stressed 
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that there are many good initiatives, but in general stronger coordination and more sustainable 

approach is missing on the state level. In relation to ensuring inclusion of migrants in Italy they 

stressed that there is lack of competences of professionals that work with migrants. Quality 

implementation of RoMigSc trainings; receiving feedbacks from participants; and good 

material produced can be in this respect of crucial importance. The delivery of trainings 

(supported with material in e-classroom) are of high relevance as many professionals that work 

with migrants still do not have enough knowledge for work…. In this respect they praised the 

trainings for teachers & volunteers as important initiative (it is important that trainings cover 

different contents, not mono-oriented, eg. one topic), different interactive materials are also of 

high importance in quality delivery of trainings. 

In Spain the partner nominated: 

 Teresa Romero Sánchez,Cruz Roja (Red Cross)  Directora Provincial de Voluntariado 

y Participación (Manager of Volunteering and participation for Alicante province)   

 Nicolás Jiménez González, Federación Autonómica de Asociaciones Gitanas de la 

Comunidad Valenciana (Autonomic Federation of Gypsy Associations of Valencia)

 Consultor (Assessor) 

 Israel Cortés Santiago, Ayuntamiento de Alicante (Alicante's City hall) Concejal (Councilor) 

 Yasmina Benchiheub, Centro de Acogida de Menores "Lucentum"- Fundación Diagrama 

(Diagrama Foundation- Reception center for children) Directora (General manager) 

 Patricia Soler Javaloy, Universidad de Alicante (University of Alicante) Técnico 

Centro de apoyo al estudiante (Technician of the Student Support Center) 

The list of NAB members from the other partner countries is expected to be finalised in June 

2018. 

6. Summary of Process Quality Surveying 

Process quality is being surveyed among partners by WP 8 leader.  

The aim is to document subjective impressions and recommendations for improvement in 

addition to the informal communication within the project and the information obtained 

through the online monitoring system.  

It is not the point to single out partners but to get insight in the overall satisfaction or 

dissatisfaction in a transparent, consistent and systematic way.  

This way points for improvement can be put on the agenda to discuss potential changes in the 

process. 

Dimensions monitored on a 5 point scale include: 

Process:  
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 Atmosphere in meetings 

 Productivity of meetings 

 Punctuality of tasks delivered 

 Productivity of communication between meetings 

 General Project Management Quality 

Products: 

 Technical quality of work delivered 

 Inspiration from results delivered 

 Usefulness for target group 

 Innovativeness of products 

Valorisation:  

 Level of outreach to relevant stakeholders 

 Stakeholder response 

Partners are asked to offer comments on the following issues:  

 major achievements of the way of cooperation in the partnership up to now? 

 opportunities for improvement? 

 What can partners do to be even more useful for your work in the next months? 

 Risks that could jeopardize the success of the project?  

The responses are being monitored over time in order to document the development of the 

assessment of process quality.  

The internal evaluation discusses the results in a feedback paper after each wave of the survey. 

The survey will be done online using the program “Lime Survey”. 

The survey has been done roughly one month after each partner meeting, starting with the first 

full partner meeting in March 2017. 

 

6.1 Quantitative Ratings 

There have been three face-to-face partner meeting in the project:  the kick off meeting in 

Regensburg, Germany in March 2017, the second partner meeting in Celje, Slovenia in June 
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2017 and the third meeting in Alicante, Spain, in November 2017. The fourth partner meeting 

in Naples, May 2018, will be analysed in June 2018.  

Two questions address the face-to-face partner meetings directly allowing a comparative 

evaluation of the atmosphere and of the efficiency in time. 

Also during the third partner meeting the atmosphere seems to have been quite positive 

(slightly less positive than the feedback shared regarding the first and second partner meeting), 

which shows still a good base for a fruitful collaboration.   

The rating for efficiency also deteriorated slightly (50% vs 80% “very good” and 33% vs 20% 

good).  
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Atmosphere Partner Meetings 

 

 
II. Atmosphere partner meetings: N1=6; N2=5 N3= 6 Valid 100%. 
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Efficiency Partner Meeting

 

 

II. Efficiency partner meetings: N1=6; N2=5; N3= 6 Valid 100%. 

 

The analytical paer for the third survey therefore recommended that the partners should 

organize more virtual meetings and also use bilateral collaboration to assure a good preparation 

of the meetings to generate the needed results in time.  

 

Electronic Communication 

 

The atmosphere and productivity of electroic communication is still good, if not optimal. The 

productivity is rated by all partners as good. Obviously the partners get accustomeed to the 

main tool of communication, the BaseCamp system which is now generally accepted, if not 

loved, by the partners.  
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II. Atmosphere electronic communication: N1=6; N2=5; N3= 6  Valid 100%. 

 

Productivity  

 

II. Productivity electronic communication: N1=6; N2=5; N3= 6  Valid 100%. 
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Punctuality 

 

II. Punctuality: N1=6; N2=5; N3= 6  Valid 100%. 

 

 

II. Technical quality: N1=6; N2=5; N3= 6  Valid 100% 
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II. Inspiration from results: N1=6; N2=5; N3= 6  Valid 100%. 

 

 

II. Usefulness: N1=6; N2=5; N3= 6  Valid 100%. 

 

The partners at the time of the third survey have not been satisfied with the punctuality of the 

collaboration inside the partner network although the quality of the contributions seems to 

be quite convincing.  
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From the point of view of the internal evaluation, while the quality of the contributions is 

important, a punctual availability of the good results is also critical for the outreach to the 

stakeholders.  

Potentially the exploitability of preliminary results must be more clearly communicated.  

The inspiration gathered from the contributions from the other partners is also on a moderate 

level, an aspect which has to be discussed by the whole team, as this aspect has not been 

discussed and expressed clearly during the third meeting.  

At this point, the usefulness for the target group is almost unanimously rated as positive, 

although the concrete materials have not yet been fully available at the time of the third survey 

and only the conceptual foundations have been fully elaborated.  

Innovativeness 

 

II. Innovativeness: N1=6; N2=5; N3= 6  Valid 100%. 

 

While sharing thoughts about the contributions of the partners set against the state of art 

before the project the partners are on an only moderately positive level. It should be discussed 

which gaps of innovativeness are perceived in detail and what aspects need to be addressed 

more. Also elements missed by the partners should be discussed immediately.  

Also the rating for the level of outreach to stakeholders, while still on an acceptable level, has 

decreased slightly. The reasons need to be identified immediately.  
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Two thirds of the stakeholder response is rated as positive. 

The project management again was rated by the partners again as very good (80%) and good 

(20%). Since the management of the project is setting the parameters to a fruitful collaboration 

inside the partners’ network, the present results are encouraging. Possible flaws or 

misunderstandings among partners should be clarified when necessary right away. 

 

 

II. Outreach to stakeholders: N1=6; N2=5; N3= 6  Valid 100%. 
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II. Stakeholders Response: N1=6; N2=5; N3= 6  Valid 100%. 

 

Project Management 

 

II. Project Management: N1=6; N2=5; N3= 6  Valid 100%. 
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6.2 Qualitative Remarks 

The qualitative questions give partners an opportunity to share their impressions regarding 

aspects of the process quality in their own words.  

The most recent statements (survey 3, Nov 2017) follow.  

Main Achievements 

“What, in your perception, were the major achievements of the way of cooperation in the 

partnership in the last three months?” 

Among the most important achievements of the evaluated implementation period the partners 

count the exchange of experiences in the scope of elaborating the national and synthesis report. 

Also the organisation of the WP to be implemented in 2018 is notable to the partners. Answers 

included: 

 Everybody has been able to see the products of the others and to comment on them. 

This exchange of ideas and comments has been very enriching for the project. 

 major achievements  were that the guidelines for WP3, WP5, WP7 were prepared, 

and which include plans for implementations  

 work on initial study-best practices, coordination of the 3th meeting, preparations of 

methodological/organisational guidelines for WP3, WP5, WP7 

 work  on initial study and on approaching the activities in 2018 

 Third project meeting was held successfully; each partner contributed with their 

national reports in writing the synthesis report; synthesis report presented to all 

partners; country activities dates were decided and agreed to have at least one 

member of project team travelling to other country for training sessions-teachers and 

volunteers; methodology for training for teachers and volunteers had been prepared 

and discussed. 

 The feedback provided to country  resports and trainings developed. 

  Improvements 

  “Where do you see opportunities for improvement?” 

All six respondents of the third survey see slight needs for improvement. 

A more regular communication is needed to assure a synchronisation of the activities. Again, 

more virtual meetings should be used and more regular feedback and follow up to drafts and 

suggestions is needed. While Basecamp is accepted up to a point additional communication is 

obviously needed. Mutual feedback is mentioned as positive, but a better format is required. 

Here more concrete suggestions should be invited.    

Suggestions included : 
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 We still need to be more specific on how to share the tasks for preparing the training 

documents and materials.  

 it is good that partners have direct instructions what they  need to do (to do-list), but 

partners shall stick to the deadlines given..... / in this respect perhaps we shall 

organise some virtual meetings (in addition to to-do-list) to make sure that partners 

are active... 

 (I put the answer from q 4 here, as it is very difficult to write it in the table of q4: 

major achievements   were that the  guidelines for WP3, WP5, WP7 were  prepared, 

and which include plans for implementations of activities ...) 

 in terms of organisation of the work: it is very important that we work as consortium 

on the project- so that each partner follows the instructions/requests that is given to 

him and sticks to the deadlines... 

 there is a need for close cooperation within partnership in approaching  the activities 

in 2018 +2019; in this respect prompt respones are needed in relation to work 

required (to do), and good cooperation between consortium and within partner 

institutions .... 

 Using more efficiently the basecamp for efficient communication and providing on 

time feedback on produced documents. 

 I believe reflection on other country reports were very useful and the reflection 

format could have been even more efficient. 

Partners’ contributions 

“What can your partners do to be even more useful for your work in the next months?” 

Again, strict punctuality and immediate feedback on delays is emphasized. In particular 

partners need to be provided with all necessary material to work with stakeholders.  

Again partners are quite unconcrete regards which materials they are referring to. 

More specific answers were the following:  

 

 They can provide good comments and volunteer on topics and materials they are 

more comfortable with. 

 stick to the deadlines given in to do list/ make sure that all the work required is done 

due date... 

 each partner shall follows the instructions/requests that is given to him and sticks to 

the deadlines... 

 it is important that partners ensure good cooperation between consortium and within 

partner institutions it is important that partners do their work needed on time (in 

relation to : to do list) 
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 Update each other more regularly on their experiences with organizing activities 

based on WP as this year is full of activities of such nature. 

 Don't know.  

 

Risk assessment 

 

“Do you currently perceive any risks that could jeopardize the success of the project? If yes, 

please state up to three.” 

Partners are concerned about reaching out to a sufficient number of volunteers. Also the 

availability of quality material to implement WP 4 and the good preparation of WP 4 need 

attention.  

Here are the opinions as they were expressed: 

 Not getting a sufficient number of volunteers/ schools 

 Not providing an interesting content in the trainings 

 the 1st half of 2018 will be very demanding/ so it is very important that we all work 

together as consortium, and complete the tasks from  from to-do-list in time ... to reach the 

outputs expected ... 

 it will not be easy to implement WP4- so partners  need to be very organised to coordiante 

this activity  

 The first half of the year 2018 will be very intensive for all of us and for the RoMigSc 

project, ...  we need to work as a project team as work of one partner relates with the work 

of other partners and with the activities that we have to perform for teachers, volunteers, 

stakeholders (WP3, WP4, WP5, WP7). It is therefore very important that we ensure good 

coordination of the project activities +very important that we stick to the deadlines that 

are given (in relation to our work) 

 if partners will not ensure good coordination in approaching implementation of activities 

within their institutions (specially related to WP4 which is perhaps most demanding 

activity) this could be a risk that the project goals stated could not be achived .....   

 No. I based my assessment on competences of active partners in the project. 

 No. 

 

Suggestions Implementation of the Project 

“Do you have any additional suggestions regarding the implementation of the project in the 

next months?” 

Although the development of the project is on the right track, two partners used the question 

to again state that closer punctuality and coordination is needed.   
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Here are two proposals: 

 "There are some goals, like reach to stakeholders, that cannot be  still fully achieved 

because of the stage in which the project is at the moment . After the trainings and the 

seminars, these issues will be disregarded as incomplete. 

 Al the tasks are more defined and  concrete and we start to see each others' roles in the 

project with more clarity" 

 to ensure better punctuality of tasks delivered 

 

Suggestions Partnership 

“Do you have any suggestions regarding the partnership?” 

The partners are concerned about the planned intensity of the Naples meeting. Again the use 

of Skype meetings in addition to BaseCamp is suggested. 

 More days, less intensive 

 to make also some skype meetings related to activites in 2018 in order to make sure that 

activities run properly .... (and if needed skype meetings to push partners to work on tasks 

within given deadlines...) 

 no specific - the period during the meeting in May 2018 (Napels) will be very intensive, as 

activities of W5 +WP5 will be held in term of the meeting .... 

6.3. General Interpretation of the Self-Evaluation and Recommendations 

At the point of the third survey, after a period of a year of implementation the partners have 

been slightly concerned about the development of the project. While the overall rating has 

been positive, the deterioration of quantitative ratings has been notable and some comments 

expressed concern about coordination and punctuality. While concerns and suggestions have 

mostly not been expressed in very concrete terms, some partners obviously feel that they are 

not already well equipped with material and instructions for reaching out to stakeholders and 

volunteers.  

Partners have been encouraged by the feedback paper to express their needs more immediately 

and more concretely in order to allow for addressing concerns efficiently and early.  

Recommendations in the report on the third survey included: 

• The coordination should review the state of the project implementation and get back to 

each partner in order to develop a concrete to do list to catch up with the obligations 

• Skype meetings should be used more frequently 

• Partners should express doubts and additional needs early and directly in 

communication with the WP leaders  
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• These points should be dealt with prior to the Naples meeting, as the meeting is planned 

to be very intense 

 

During the Naples partner meeting these points were brought up by the internal evaluation 

and all partners agreed that the main concerns have been solved in the period since the survey 

(see minutes of Naples meeting). 

It can be concluded that the process quality of the project implementation is evaluated by the 

partners as good. While there is a slight decline in the level of satisfaction compared to the 

first survey, effective mechanisms to address shortcomings are in place. 

No major risks have been identified which could jeopardise the success of the overall project. 

Minor challenges as the need to devote a high level of effort to the acquisition of volunteers 

and host organisations, are apparent to the partners and dealt with.  

Main suggestions concern the punctuality of delivery of products, while the quality of the 

products is rated as positive.   
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7. Quality Improvement Monitoring: Status Reporting and Table of Improvements 

 

The current status of the project is being monitored and documented in status reports by WP 

each six month. Currently two status reports are available. The reports can be accessed by 

authorized users at https://3.basecamp.com/3656035/buckets/2680489/vaults/692688030  . 

Each Quality Assurance Activity (Partner Meeting discussions, Process Quality Survey, AB 

Meetings, End User Surveys, AB surveys) results in a working paper, incl. recommendations 

will have to be discussed by WP/Activity leader incl. suggestion of corrective measures where 

necessary and timed plan for these. 

Procedure for corrections and improvements: All deviations from aims and process as agreed 

in the application and/or partners’ agreements as well as recommendations by partners or 

Advisory Boards will be handled through a standard procedure: all deviations and suggestions 

will be listed in an online document. The leader of the WP or activity concerned will consult 

the Steering Committee and together will decide about measures to take to correct or improve 

the situation according deadlines and with defined responsibilities. The document will allow 

tracking the quality work implemented by the consortium.   

A template will be used to document impact of recommendations on products and activities 

The table to follow is a central document of project internal evaluation and quality assurance. 

It will also be put on Basecamp. All deviations from plan as well as points mentioned in the 

process survey or put forward by partners in other ways will be put into this document.  

The process for organising and tracking improvements will be:  

Point mentioned in report 

IO/Activity leader comments 

Whole partnership or steering committee or coordinator discusses and decides 

Responsibility and deadline set 

Evaluation partner documents implementation 

This way the partnership will be able to track and document its self-evaluation and continuing 

improvement activities in a lean, yet comprehensive one table format. 

 

Recommendation/ 

Point for improvement  

WP affected  WP  

leader 

Decision  Deadline  Implemented 

year/name/partner 

https://3.basecamp.com/3656035/buckets/2680489/vaults/692688030
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 Partners should 

discuss ways of 

improving the virtual 

communication 

among the 

international teams  

 Practical steps 

regarding this matter 

as well as dates for 

regular virtual meeting 

s have to be 

established and agreed 

upon  

Project 

Management 

   • The 

matter was 

discussed during 

the second partner 

meeting 

    

 Partners should 

discuss in an early 

stage ways (with 

focus on regional 

characteristics) of 

reaching as many 

stakeholders as 

possible and out the 

results on paper 

visible for everyone 

on the common 

platform 

Dissemination         

 All partners should 

complete the 

questionnaire and 

share detailed 

feedback in the 

qualitative section. 

 All responsible 

partners should 

complete the List of 

Improvements and 

follow up upon the 

changes 

Internal 

Evaluation 

WP 8   Implemented in July 

2017, good level of 

feedback achieved in 

survey 2 nad 3 

 Provide list of 

National Advisory 

Boards 

Internal 

Evaluation 

WP 8 ISOB  List od NAB 

nominated for DE, IT, 

SI, Reports available 

for IT and SLO 

 Provide all good 

practices on template 

 WP 2 ISOB Template 

provided and 

updated. 

Partners 

committed 

Implemented until 

March 2018 

 Discuss and 

complement key 

principles of training 

content 

 WP 2 ISOB Discussed and 

validated in 

Alicante partner 

meeting. 

To be 

implemented by 

WP 5 and WP 6 

leaders 

Principles laid out. 

Proper use in materials 

to be validated when 

reviewing the final 

material 

 Discuss and 

complement policy 

recommendations 

 WP 2 ISOB First draft 

discussed in 

Alicante 

meeting. 

Extended and 

proposed in v9 

of WP2 

synthesis report. 

Preliminary 

Implementation on 

track. 
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validated in 

Naples meeting. 

To be updated 

after reviewing 

piloting 

feedback.  

 Discuss WP 7 

methodology and 

decide 

 WP 7 All partners  Implementation on 

track 

 Provide additional 

information and 

comments to second 

status report 

 WP 8  All partners   

 Update WP 9 

dissemination strategy 

in order to take 

account of the 

stagnant social media 

outreach 

Dissemination  WP 9 To be discussed in 

virtual meeting 

  

8. Model of Causality, Intervention and Impact 

 

The project is based on a model of causality, intervention and impact, which is the working 

hypothesis for the project´s activities and serves as the main framework of the reflection on 

process quality achieved. 

The general model has been substantiated by an indicator framework, which is based on 

measurable indicators for each of the elements of Intellectual outputs, intervention and impact, 

as well as other outputs. 

Information on the factors of causality have been part of the justification of the project 

proposal. Additional information obtained through the WP 2 and the other WP allows for a 

more in depth discussion of these factors at a later state of the project. Since a systematic 

research on these factors is outside of the focus of this developmental project, no specific 

indicators have been formulated for the causality factors. 

The model on the page to follow, including the ever more rich information available as the 

project develops,  is intended to be discussed by the partners on a continuing basis, in particular 

within partner meetings, virtual meetings and other occasions.  

It will also be the reference framework for the evaluative feedback given by the QA& IE 

partner. 

 



 

 
 

 

 

9. Discussion of Indicator Framework 

 

This interim evaluation report discusses the indicator framework and the level of 

achievement at the current point of implementation.  
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Logical framework matrix - LFM 

 

Intervention logic/project 

summary 

Objectively verifiable indicators of 

achievement 

How indicators will be measured Assumptions & risks Discussion of status in May 

2018 

P
r
o
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c
t'

s 
g
e
n

e
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l 
 o

b
je

c
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v
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(s
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(G
O

) 

What is the general objective the 

project aims to achieve? 

 

GO – " Fostering the inclusion of 

disadvantaged learners, including 

persons with a migrant 

background,   while preventing and 

combating discriminatory 

practices 

 

What are the key indicators related to the 

general objective including Quantity, 

Quality, Time? 

 

 GO.  "Indicator 1: 180  teachers at 

teachers training "  

 GO.  "Indicator 2: 2400 

disadvantaged persons (mainly Roma 

and migrant children) benefiting from 

volunteers help  

 GO.  "Indicator 3: 550 persons at 11 

national seminars 

 GO.  "Indicator 4: 100 persons at 

Final conference  

 GO Indicator 5: Positive assessment 

of suitability of concept and material 

by target group of teachers and 

volunteers and stakeholder 

representatives for achievement of 

GO. Stated intention to use concept 

and material. 

 GO indicator 6: Indicators of SO and 

R met 

What are the sources of information on these 

indicators? 

 

 GO.  "Indicator 1, Measurement: lists of 

presence per each training/day 

 GO.  "Indicator 2: Measurement: Diary 

of work where each volunteer will make 

a notice on daily basis: no. of hours, 

with who he worked, description of work  

 GO.  "Indicator 3: Measurement: list of 

presence per each seminar  

 GO.  "Indicator 4: Measurement: list of 

presence 

 GO indicator 5: Survey of teachers, 

volunteers, advisory boards members. 

Suitability of material rated 3,5 on 5 

point scale or higher. Potential for 

further exploitation rated 3,5 out of 5 or 

higher. 

 GO indicator 5: Availability of 

additional testimonials stating the 

potential of concept and products.  

 GO Indicator 6: analysis of SO and R 

indicator data sources 

Assumptions: 

 

Concept and material can be used in 

schools and voluntary work according to 

legal and statuatory setting 

Availability of teachers and volunteers 

Concept and material accepted by target 

group 

Impact of material and concept strong 

enough to shape actual practice of 

teaching and voluntartism 

 

Risks:  

Changing legal and statuatory setting 

Changes in national priorities 

Priorisation of topic by teachers, 

volunteers, stakeholders 

Availability of target groups own 

resources for participation and 

ontinuation of activities 

@GO 1 .According to WP 1 leader the 

participation in valunteer and teachr 
training overall is on track, It is expected 

that the target indicator will be reached.  

@GO 2: info will be available after 
implementation of volunteer activity and 

analysis of diaries 

@GO 5: Positive response from 
participants of teacher and volunteer 

training, as far as analysed at this point. 

Taget value for appreciation reached and 
exceeded in all cases. 

See ch 4 for a full discussion. 

Discussion of Assumptions: 
No hinderances for the use of the material 

have been identified yet, although partners 

reported during the Naples partner 
meeting that host organisations have doubt 

about matters of insurance and other 

organisational issues. 
Teachers and volunteers are available 

close to the numbers foreseen, although a 

high effort of participant acquisition is 
needed.The initial reaction of the target 

groups is very positive (cf. Ch. 4) 
@ Risks: In general the time resources of 

the target group are scarce. Students are 

quite available, but host organisations 
have doubts about the effort. 

The political framework is not fully 

conductive in some partner countries.  
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(S
O

) 

What is (are) the specific 

objective(s) the projects intends to 

achieve? 

 

SO1 – "Creating inclusive and 

democratic learning environments 

" 

SO2 – " Enhancing the quality of 

non-formal learning activities, 

youth work practices and 

volunteering   

 

 

What are the quantitative and qualitative 

indicators showing whether and to what 

extent the project's specific objectives are 

achieved?  

 

 SO1.  "Indicator 1": 180  teachers at 

9 seminars   

 SO1.  "Indicator 2": teachers 

feedback: satisfaction with the 

training and assessment of concept 

and material as suitable to foster SO 

1. on the scale from 1 to 5; 

satisfaction shall be 3,5 or more on 

average of quality indicators 

 SO1.  "Indicator 3": Creation of e-

platform; in January 2019 platform 

will be created in English, in August 

2019 platform will be in 8  languages: 

English, Slovene, Spanish, Italian, 

German, Macedonian, Albanian and 

Turkish. Existence of platform. 

Quality of platform validated by 

partners and Advisory Board members 

as meeting quality criteria described 

in product description in application 

and recommendations of R 1 

 SO1 : "Indicator 4" :2400  

disadvantaged persons (mainly Roma 

and migrant children) benefiting from 

volunteers help 

 SO1.  "Indicator 5": 1 analysis (in 

English) of current situation 

(including identification of potential 

risks) with Roma/migrant inclusion in 

school and with volunteering in 6 

What are the sources of information that exist 

or can be collected? What are the methods 

required to get this information?  

 

 

 SO1.  "Indicator 1" : Measurement: lists 

of presence 

 SO1.  "Indicator 2": Survey of training 

participants. Measurement: 5-scale 

questionnaire, conducted upon 

conclusion of the training  

 SO1.  "Indicator 3" : Existence of 

platform. Measurement: No. of visitors 

of e-platform in 2019 (minimum 1000 

visitors) 

Survey of partners and Advisory Board 

Members 

 SO1.  "Indicator 4: Measurement: 

Compilation of Diaries of work where 

each volunteer will make a notice on 

daily basis: no. of hours, with who he 

worked, description of work. Analysis of 

Diaries for indicators of implementation 

success 

 SO1.  "Indicator 5": Measurement: 

Existence of Analysis (min. 100 pages). 

Validation of quality of analysis by 

partners and Advisory Boards in survey 

 SO1.  "Indicator 6": Measurement: 

Survey of participants of national 

seminars. 5-scale questionnaire, 

conducted upon conclusion of the 

training 

 SO1.  "Indicator 7": Measurement: List 

of presence. Survey of participants 

Which factors and conditions outside the 

partners' responsibility are necessary to 

achieve that objective? (external 

conditions) Which risks should be taken 

into consideration?  

 

 Conductive legal and statutory 

setting allows for implementation of 

activities 

 Target groups accept training offers 

 Availability of migrants youth and 

Roma for activities of volunteers 

 Availability of teachers and 

volunteers for documentation of 

activities 

 

Risks:  

 

 Changing setting 

 Competing topics and issues: 

Risk of changing priorities of 

teachers, volunteers 

 Availability of resources to 

support the sustainable 

implementation of the concept 

and material  

  

@SO 1 I 1-2: See above, see ch 4. 

Indicators achieved in proportion to 

period of implementation. 
SO 1 I 3: Platform exists.  

SO 1 I 4: to be analysed after period of 

volunteering 
 

@ Assumptions: 

See above. 
Partners report good traction among 

target groups although a high effort is 

needed.  
@ Risks: 

None of the risks is current at this time 
according to the partner process surveys 
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countries according to quality 

standards 

 SO1.  "Indicator 6": participants of 

national seminars assess approach 

and material as suitable to foster SO1 

and are satisfied with seminars on the 

scale from 1 to 5; satisfaction shall be 

3,5 or more  

 SO1.  "Indicator 7": 100 persons at 

the Final conference. Participants 

assess concept and material as 

suitable to foster SO 1 and assess 

positive prospect for exploitation of 

concept and material 

 

 SO1.  "Indicator 8" :presentation of 

14 examples of good practices at final 

the conference  

 SO1.  "Indicator 9":representatives 

from 9 countries at the conference (6 

partner countries + 3 additional 

countries)  

 

 SO2.  "Indicator 10" :180  persons  at 

9  seminars  for volunteers  

Volunteers assess concept and 

material as suitable to foster SO 2 and 

are satisfied with seminars on the 

scale from 1 to 5; satisfaction shall be 

3,5 or more 

 SO2.  "Indicator 11" :160  volunteers, 

each will have 120 volunteering 

hours; total: 19200 volunteering 

hours in frame of the project. 

Qualitative indicators of high quality 

volunteering activities to foster 

 SO1.  "Indicator 8": Measurement: list 

of 14  presentation in the programme of 

final conference  

 SO1.  "Indicator 9": Measurement: list 

of presence for conference 

 

 

 

 

 

 

 

 

 

 

 

 

 

 SO2.  "Indicator 10": Measurement: list 

of presences. Participant survey 

 

 

 SO2.  "Indicator 11": Measurement: 

Measurement: Diary of work where each 

volunteer will make a notice on daily 

basis: no. of hours, with who he worked, 

description of work. 

Qualitative analysis of diaries according 

to analytical grid 

 



 

55 

integration and non-discrimination. 

Incidents of improved integration, 

overcoming of learning barriers, 

integration with wider groups of 

learners etc. according to analytical 

grid   
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Logical framework matrix - LFM 

 

Intervention logic/project 

summary 

Objectively verifiable indicators of 

achievement 

How indicators will be measured Assumptions & risks Discussion of status in May 

2018 

Result

s  

(R)   

What are the outputs (tangible) 

and outcomes (intangible) 

contributing to the specific 

objectives(s)? 

 

R1 – "Title of result 1"  

 

What are the indicators to measure whether 

and to what extent the project achieves the 

envisaged results and effects?  

 

R1 "Indicator 1" 

R1 "Indicator 2" 

What are the sources of information for these 

indicators?  

 

Indicator 1.1: source 1 

Indicator 1.2: source 1 

 

 

What external conditions must be met to 

obtain the expected results on schedule? 

 

 

 R1 – prepared initial study  R1: SO1.  "Indicator 5": 1 analysis (in 

English) of current situation 

(including identification of potential 

risks) with Roma/migrant inclusion in 

school and with volunteering in 6 

countries 

Synthesis Analysis and 

recommendations accepted by 

partners and Advisory Boards as 

meeting the quality criteria described 

in R 1 product description  

 SO1. Indicator 5": Analysis (min. 100 

pages) 

existence 

Survey of Partners and Advisory Boards 

 

 Availability of required 

information 

 Data access 

 Availability of key informants 

in time 

The volume of the analysis by far 

exceeds the target value. 
Compilation of national reports is 

261 p and synthesis report 200p. 

Partners have approved the reports 
in partner meetings in Alicante and 

Naples. 

Approval by NAB expected as soon 
as they meet. 

 R2- trained volunteers  R2: SO2.  "Indicator 10" :180  

persons  at 9  seminars  for volunteers  

Acceptance of content and quality of 

training by volunteers. 

consistency of participation 

 

 SO2.  "Indicator 10": list of presences 

Survey of trained volunteers 

 

 Availability of volunteers 

 Consistency of participation 

 Competence of volunteers for 

kind of deployment foreseen 

 See discussion above 
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Logical framework matrix - LFM 

 

Intervention logic/project 

summary 

Objectively verifiable indicators of 

achievement 

How indicators will be measured Assumptions & risks Discussion of status in May 

2018 

 R3 - implemented volunteering 

activities with disadvantaged 

persons- mainly roma/migrant 

children 

 R4: SO1 : "Indicator 4" : 2400 

disadvantaged persons (mainly Roma 

and migrant children) benefiting from 

volunteers help 

 R5: SO2.  "Indicator 11" :160  

volunteers, each will have 120 

volunteering hours; total: 19200 

volunteering hours in frame of the 

project 

 

 SO1.  "Indicator 4: Diary of work where 

each volunteer will make a notice on 

daily basis: no. of hours, with who he 

worked, description of work  

 SO2.  "Indicator 11": Measurement: 

Diary of work where each volunteer will 

make a notice on daily basis: no. of 

hours, with who he worked, description 

of work 

 

 Availability of target group for 

participation in activities 

offered by volunteers 

 Consistency of participation 

 Voluntary provision of 

feedback data (diaries) 

 Foreseen 2/2018 

 R4- trained teachers  R6: SO1: Indicator 1": 180  teachers 

at 9 seminars   

 SO1.  "Indicator 2": teachers’ 

satisfaction with concept, material 

and quality of the training on the scale 

from 1 to 5; satisfaction shall be 3,5 

or more  

 SO1.  "Indicator 1: lists of presence 

 SO1.  "Indicator 2": 5-scale 

questionnaire, conducted upon 

conclusion of the training  

(Participant survey) 

 

 Availability of teachers 

 Consistency of participation 

 Acceptance of concept and 

content 

 Teachers participating on 

target 

 Approval rate above target(see 

ch 4) 

 R5 – prepared e-platform   R7: SO1.  "Indicator 3": Creation of 

e-platform; in January 2019 platform 

will be created in English, in August 

2019 platform will be in 8  languages: 

English, Slovene, Spanish, Italian, 

German, Macedonian, Albanian, 

Turkish  

 SO1.  "Indicator 3": No. of visitors of e-

platform in 2019 (minimum 1000 

visitors) 

 Partner and Advisory Board 

Survey 

 User Statistics 

 Availability of technical 

platform within budget 

 Translatability within budget 

 Competing offers 

 Priority setting by potential 

users 

 

 E classroom created 

 Platform due 2019 
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Logical framework matrix - LFM 

 

Intervention logic/project 

summary 

Objectively verifiable indicators of 

achievement 

How indicators will be measured Assumptions & risks Discussion of status in May 

2018 

Existence 

Acceptance of content and quality by 

partners and Advisory Boards 

 Increasing number of users 

 R1- conducted national seminars  R8: SO1.  "Indicator 6": participants’ 

satisfaction with the national seminars 

on the scale from 1 to 5; satisfaction 

shall be 3,5 or more  

 

 SO1.  "Indicator 6":5-scale 

questionnaire, conducted upon 

conclusion of the training 

Participant Survey 

 

 Priority setting by potential 

users 

 Political priorities and agenda 

setting 

 

 Target values exceeded (see ch 

4) 

 R1- implemented final conference  R9: SO1.  "Indicator 7": 100 persons 

at the Final conference  

 R10: SO1.  "Indicator 8":presentation 

of 14 examples of good practices at 

final the conference  

 R11: SO1.  "Indicator 

9":representatives from 9 countries at 

the conference (6 partner countries + 

3 additional countries)  

 Positive assessment of quality and 

exploitability of concept and material 

 

 SO1.  "Indicator 7": List of presence 

 SO1.  "Indicator 8": list of 14 

presentation in the programme of Final 

conference  

 SO1.  "Indicator 9": list of presence for 

conference 

 Participant survey 

 

 

 Priority setting by potential 

participants 

 Political priorities and agenda 

setting 

 

 Due 2019 
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Intervention logic/project 

summary 

Objectively verifiable indicators of 

achievement 

How indicators will be measured Assumptions & risks Discussion of status in May 

2018 

Activi

ties  

What are the key activities 

(grouped in Work Packages) that 

lead to achieving the expected 

results?  

Group the activities by result and 

number them as follows: 

A1.1 – "Title of activity 1" (R1) 

A1.2  – Title of activity 2" (R1) 

What inputs are required to implement 

these activities? 

 

 

 

 

 What preconditions must be met before 

the action starts? What conditions outside 

the partner’s direct control have to be met 

for the implementation of the planned 

activities? 

 

 

 

 WP2, Activity 1: Initial study 

(R1) 

 

Inputs: 

- Research guideline incl guiding 

questions for desktop research, 

key informant interviewing, 

focus groups 

- Contacts and recruitment 

relevant key informants and 

stakeholders 

 - Availability of relevant 

information 

- Availability of key informants 

and stakeholders for 

implementation of interviews 

- Capacity of partners to 

organise events and document 

according to guideline 

- Guidelines have been 

provided. 

- Information and key informats 

have been available in 

sufficient quantity and quality 

in all partner countries 

- Some national contributions 

were slightly delayed. 
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Logical framework matrix - LFM 

 

Intervention logic/project 

summary 

Objectively verifiable indicators of 

achievement 

How indicators will be measured Assumptions & risks Discussion of status in May 

2018 

- Arrangements for interviewing 

and focus group sessions 

- Documentation of interviews and 

focus group sessions according 

to research guideline 

- Translation of statements in 

national language to English 

- Synthesis: 

- Timely availability of national 

contributions 

- Relevance of statements 

provided for development of 

policy recommendations and 

theory of change 

 

- Capacity for sufficient 

translation 

- As partners decided to use the 

reports as learning documents 

which are updated regularly, 

the main results could be used 

early while additional 

information could be 

integrated on a continuing 

basis. 

 WP3, Activity 2:Training for 

volunteers 

 R:180  persons at 9 seminars  

for volunteers  

Inputs: 

- Promotion of the training 

(preparation of invitation for 

training) 

- preparation of e-application for 

training:1ka 

- preparation of material for the 

training  

- preparation of e-classroom 

(Moodle) and on line tutorials 

 Availability of volunteers 

 

- Implementability according to 

legal and statutory 

requirements 

 

- Availability of technical 

platform 

 

Implemented. 

Cf 

https://3.basecamp.com/3656035/projects

/2680483 

https://3.basecamp.com/3656035/projects

/2680485 

https://3.basecamp.com/3656035/projects/2680483
https://3.basecamp.com/3656035/projects/2680483
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Logical framework matrix - LFM 

 

Intervention logic/project 

summary 

Objectively verifiable indicators of 

achievement 

How indicators will be measured Assumptions & risks Discussion of status in May 

2018 

- recruitment of volunteers 

- arrangement of place for face to 

face tuition, catering  

- preparation of certificates of 

attendance  

- preparation of questionnaires 

regarding satisfaction with 

training  

- Availability to participate in 

participant survey 

 WP4, Activity 3:Volunteering 

activity  

 R:2400  disadvantaged 

persons (mainly Roma and 

migrant children) benefiting 

from volunteers help 

 R: 160 volunteers, each will 

have 120 volunteering hours; 

total: 19200 volunteering 

hours in frame of the project 

Inputs: 

- recruitment of participants 

(participants who will undergo 

seminar for volunteers will be 

involved in volunteering) 

- finding the place where 

volunteers will do volunteering 

work (school, communities, 

camps, different NGOs …) 

- Preparation of diary of work 

where each volunteer will report 

on daily basis: no. of hours, with 

who he worked, description of 

work 

- preparation of certificates of 

attendance  

  

- Availability of participants 

 

- Availability of cooperation 

partners 

 

- Preparedness of volunteers to 

fill in diaries 

 

- Implementability according to 

legal and statutory 

requirements 

 

 

Due 2/2018 
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Logical framework matrix - LFM 

 

Intervention logic/project 

summary 

Objectively verifiable indicators of 

achievement 

How indicators will be measured Assumptions & risks Discussion of status in May 

2018 

- preparation of questionnaires 

regarding satisfaction with 

volunteering 

- arranging promotion material 

for volunteers + gift to award 

their work  

 WP5, Activity 4:Training for 

teachers  

 R: 180 teachers at 9 seminars   

Inputs: 

- Promotion of the training 

(preparation of invitation for 

training) 

- preparation of e-application for 

training:1ka 

- preparation of material for the 

training  

- preparation of e-classroom 

(Moodle)  

- recruitment of teachers  

- arrangement of place for 

lectures, catering   

- preparation of certificates of 

attendance  

- preparation of questionnaires 

regarding satisfaction with 

training 

 - Availability of participants 

 

- Availability of cooperation 

partners 

 

- Implementability according to 

legal and statutory 

requirements 

- Availability to respond to 

participant survey 

 

- Cf  

- https://3.basecamp.com/36560

35/projects/2680485 

 

Up to this point the implementation has 

been smooth. All necessary cooperation 

partners (speakers, venue, NAB have been 

available. 

Actual participation was at times limited 

e.g. in the case of Italy. According to 

partners coinciding other commitments of 

the audience prevented a higher number of 

participants. 

A high ratio of participant inolvement in 

survey has been achieved (>60) 

 

https://3.basecamp.com/3656035/projects/2680485
https://3.basecamp.com/3656035/projects/2680485
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Intervention logic/project 

summary 

Objectively verifiable indicators of 

achievement 

How indicators will be measured Assumptions & risks Discussion of status in May 

2018 

 WP6, Activity 5:E-platform on 

intercultural topics 

 R:  Creation of e-platform; in 

January 2019 platform will 

be created in English, in 

August 2019 platform will be 

in 8  languages: English, 

Slovene, Spanish, Italian, 

German, Macedonian, 

Albanian, Turkish 

Inputs: 

- preparation of the structure for 

platform 

- preparation of materials in 

English 

- establishment of e-platform 

- promotion of e-platform   

- after evaluation of e-platform (in 

January 2019) translation of 

materials in 7  languages 

 

 - Availability of participants 

 

- Availability of cooperation 

partners (granting of rights to 

dput material on platform, link 

platform to websites etc) 

 

 

- Implementability according to 

legal and statutory 

requirements 

- Availability to respond to user 

survey 

 

- Due 2019 

 WP7, Activity 6:National seminars 

for all stakeholders 

 R: 550 persons at 11 

national seminars 

Inputs: 

- Promotion of the seminars 

(preparation of invitation for 

seminar with programme) 

- invitation of key speakers 

- preparation of e-application for 

seminar:1ka 

- recruitment of participants 

- arrangement of place for 

seminar, catering 

 - Availability of participants and 

speakers 

 

- Availability of cooperation 

partners (premises, 

recommendations, sponsoring) 

 

- Implementability according to 

legal and statutory 

requirements 

 

- High level of participation in 

Slovenia and Italy(see 3.4) 
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Intervention logic/project 

summary 

Objectively verifiable indicators of 

achievement 

How indicators will be measured Assumptions & risks Discussion of status in May 

2018 

- preparation of questionnaires 

regarding satisfaction with 

seminar 

 

- Availability to respond to 

participant survey 

 

 WP9, Activity 7:Final conference 

 R: 100 persons at the Final 

conference  

 R: presentation of 14 

examples of good practices at 

final the conference  

 R:representatives from 9 

countries at the conference (6 

partner countries + 3 

additional countries)  

 

Inputs: 

- Promotion of the conference 

(preparation of invitation for 

conference with programme) 

- invitation of key speakers 

- preparation of e-application for 

conference :1ka 

- recruitment of participants 

- arrangement of place for 

conference, catering 

- each partner will prepare ppt 

presentations  

- preparation of questionnaires 

regarding satisfaction with 

conference 

 - Availability of participants and 

speakers 

 

- Availability of cooperation 

partners (premises, 

recommendations, sponsoring 

etc.) 

 

- Implementability according to 

legal and statutory 

requirements 

 

 

- Availability to respond to 

participant survey 

 

- Due 2019 

 

 



 

 
 

 

10. Conclusions and Recommendations 

Conclusions: 

 The project “RoMigSc” currently meets all the quality indicators defined.  

 Comprehensive initial research has been implemented, yielding a compilation 

of national reports of about 261 pages and a synthesis report of research finings 

and good practices as well as .guiding principles for intervention and policy 

recommendations on lacal, national and european level. Both reports have been 

validated by the partners and are currently discussed with stakeholders 

 Capacity building learniing experiences have been organised on the occasion 

of all four partner meetings. Each of them exposed the partner staff to relevant 

good practices and was very well received by the partners. 

 Guidance and material for volunteer and teacher training has been developed. 

An E-Classroom includes relevant lessons and quizzes to reflect upon the 

learning outcomes. The concept and materia has positive trackingg among the 

target groups. The evaluation of the recent testing with volunteers and teachers 

reavealed a positive assessmet of 8 of 10 on a ten point scale on average. 

 The project is communicated through a website and various social media, along 

with more traditional print edia (leaflets, newsletters) and E-Mailing. While the 

Facebook presence currently reaches out to more than 280 users, the number 

of such users is stagnet. . 
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Described using a SWOT analysis grid, the material presented in this report - in the 

opinion of the internal evaluation – demonstrated the strengths, weaknesses, 

opportunities and threats (risks) of the project, as follows. 

Strengths: 

 Positive stakeholders reaction on key elements such as teacher and volunteer 

awareness and training.  

 Positive overall stakeholders reaction.  

 Potential for high impact. 

 High quality of IO2, comprehensive research results and documentation of knowledge 

not prior accessible to an international audience, report accepted by partners and 

stakeholders. 

 High quality WP 2 documentation of good practices. Value of good pratices affirmed 

in partner cross validation exercise based on results of WP 2. 

 High level of adaptability of the model developed. 

 Detailed instructions for intervention in WP 3,4,5 and 6. 

 Elaborated outcomes description and impact measurement system. 

 Stakeholders commitment through participation in national seminars and National 

Advisory Boards. 

 Relevant stakeholders on decision-making level involved. 

 Innovative model developed and used in WP 2 

Weaknesses: 

 Diversity of piloting setting and details of students’, volunteers and teacher 

characteristics limits comparability.   

 Short duration of training and volunteering piloting limits opportunities for in depth 

change of mental models. 

 Dynamic of outreach to target audience and general public has flattened out recently 

as far as measurable in social media channel use data  

Opportunities: 

 Diversity of settings broadens the range of scenarios in which the material will be 

tested. 

 Diversity of fundamental concepts of multi-culturality, integration and/or coexistence 

with minorities and national vs trans-national identity building inspires real dialogue 

and mutual learning. 

 High level of trust and teambuilding conductive to such discussion. 
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 High level of partners consensus on main points of methodology 

 Positive stakeholders reaction in all settings. 

 RoMigSc model and policy recommendations are in line with and expanding current 

EC policy reform and proposals in the field. The good practices identified by the 

partners are highly relevant for the implementation of these policies. 

Risks: 

 The model of intervention is based on assumptions that have been proven as realistic 

in the first half of the project duration. 

 Realisation of these assumptions can only partly be controlled by project partners, as 

it is dependent on voluntary third party cooperation. 

 Influences from changes in legal and statutory regulations in a highly dynamic area of 

migration policy continue to be a risk for the framework in which the implementation 

occurs and for the general principles of teacher´s and schools mission description.  

Recommendations: 

 It is recommended that partners continue to discuss the implications of the guiding 

principles of a trans-cultural and trans-national pedagogy as described in the WP 2 

synthesis report. The learning material and selection of referred materials should be 

discussed on the basis of this common research result. 

 Partners should continue to build a national support network in order to increase 

outreach and to facilitate the piloting participation, in particular the opening of 

institutions and organisations for volunteer work.  

 National Advisory Boards should be called in all partner countries as soon as possible  

 Partners should re-intensify their efforts to reach out to a wide audience on social 

media.  

 Partners should use frequent virtual meetings to organize the correction of 

shortcomings. A virtual meeting should be called at least every month and more 

frequently if delays are apparent.  

 


